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Introduction

The SWP Learning Communities is a consortium of 12 Registered
Training Organisations who deliver a range of nationally accredited
training. They are ACE' organisations in Southern
Westernport region of ACFE who are committed to
the integration of flexible delivery including online
delivery into their programs. The majority of the
organisations have been members of the SWP
Learnet flexible learning network, an OTTE funded
initiative that was managed by Chisholm TAFE for
the past 5 years. This initiative was a response to the

need for “learning ceont 10ty
evaluate the capacity of technologies to improve Figure 1
participation in vocat.i Southern I a
(PETE, 2000)_ Westernport

ACFE Region

Flexible delivery at this time was related to the Victorian government
funded TAFE Virtual Campus. This is the platform that that provided the
base for online course delivery and teacher professional development. The
funding for the network ceased in 2002.

Flexible delivery is, however, much more than online delivery. Wyse
identifies upfront assessment and recognition of current competence;
customisation to specific needs; flexibility in the time that training is
offered and the level of support; on-site or off-site delivery, self-paced
delivery; support for language, literacy and numeracy skills development
a; online delivery.(Wyse, 2001).

Flexible delivery is also linked to new learning technologies. New
learning technology is often defined by its features:

o Computer networks, including computer dedicated
communication and the Internet environment

e Personal computer conferencing/audiographics
/videographics

% In Victoria the term ACE sector refers only to community owned and managed adult education
(ACFE, 1998). A more expansive definition: Community owned and managed ACHefers to
local adult learning centres, neighbourhood houses, local branches of the University of the Third
Age, local Indigenous learning organisations that make provision for adults in their communities,
and so on. They are distinguished by their independence from government, incorporation,
autonomy, democratic processes and local character.(Converse, 2000)
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» Material stored on CD-ROM (ACFE Board, July, 1999)

Others like (Imel, 2001), (Brennan, 2001) and (Leu, 2001) list the various
tools but raise the additional dimension of change. They call for changes
in the way teachers instruct and learners respond to using these tools for
educational purposes and in the workplace.

The SWP Learning Communities, a consortium of ACE providers,
commenced in January 2003 without TAFE involvement. Like its
predecessor SWP Learning Communities has its roots in access and
equity. Members of both organisations have worked for the past 5 years
to provide relevant, accessible online learning experiences for
disadvantaged learners. The skills and knowledge that the project
management team has gained in that time enabled participating
organisations to implement work based programs that will support and
extend the learning options of their clients.

ACE in SWP is committed to bridging the digital divide (Senate
Employment, 1997). We see professional development as a key strategy
in achieving this goal.

The current SWP Learning Communities sees itself as a growing
community of practice who are actively exploring online education and
flexible delivery in a blended mode. The group has prioritised the
following areas as essential to its operations:

1. Professional Developmenthrough ongoing, supported
work based learning projects that foster the development of
committed, capable and creative teachers;

2. Client focus: support for learners in ACE who want to
explore flexible learning options. The current model of
online in the classroom is still the dominant paradigm in
most ACE organisations. The SWP Learning Communities
supports teachers and clients who feel that that is the
optimum blend for them. Professional development will
support teachers in becoming more confident and creative
in their approaches to how that is delivered. It is also our
aim to support teachers to set up an online community of
ACE clients where particular interest groups and study
areas can meet and collaborate.

3. Development of a vibrant Community of Practice which
would offer teachers and learners opportunities:
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» toread or listen (receive information),
e to try things out and test the information,
e to contribute,

» to take responsibility in the community as confidence and
knowledge/skills are developed,

» to share and to shape the community?,
e to build similar communities within their centres.

4. Innovation —in exploring the optimum blend of course
delivery best suited to the needs for our clients.

This project, entitled Flexible learning in SWP - making it real has been a
unique opportunity for specific ACE organisations to reflect upon and
review the effect of various flexible learning initiatives in our region for
the past 5 years.

During this time a representative cross section of organisations, teachers
and students in the region have had the opportunity to explore and
experience flexible (online) learning in a range of settings.

Through the support of the regional council of SWP ACFE and OTTE,

this approach has been very strategic and systematic. The two main

initiatives have been the ACFE funded ICT traineeships®, t he regi on’ s
ongoing support for ICT, and the OTTE funded flexible learning networks

initiative.

This report examines the impact and celebrates the achievements of the
organisations and people involved in these initiatives. It is as a result of
their commitment to the implementation of flexible learning as a delivery
tool that these organisations are currently still members of the SWP
Learning Communities Project.

http://www.cyberjournalist.net/storyforms.htm

% ICT Traineeships. This project supported teachers in exploring aspects of online learning at three
entry levels. The project supported a work-based methodology and each participant worked on a
project of their choice for a 6 month period.

_5.
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Methodology

The project was two stages:

Stage 1:

A case study of represented organisations that can be chronicled,
interpreted and reported (Lincoln, 1985). The case study also explores a
phenomena — flexible delivery in a real life context. It is a naturalistic

R S ; . . Attachment
enquiry with a historical perspective (Burns, 2000) — looking at the period Adiscr&esn
1998 to 2002. the centers

selected.

Stage 2:
Marketing and Promotion: Digital Story, professional development
activities and celebration during Flexible Learning Week.

Steps in the project
1. Five sites were selected for the case study based on
consultations with Southern Westernport ACFE
management, and negotiations with the particular provider
with the ultimate determing
opport un.i (Btake, 2000). ThessitessateCted were
felt to offer the possibility of a range of responses as they
were involved in the project in different ways and at
different times. Three centres were involved from the

Attachment B
is the

beginning, one started with the project left and then background

returned, and another other started later but ended up as document

Lead Agent. prepared for
participants

2. Areas to be explored, questions to be asked that would
prompt reflection, the relationship of these questions to the
aims of the research were workshopped in a number
meetings between the project staff.

3. Document search. A search of the SWPLearnet archives
and working documents such as minutes and reports led to
the development of a timeline document as an interview
tool to assist in the recall of certain events. Other reports

related to ACE and/or online learning were also examined Attachment C
such as (Clementson, 1996) (Wheeler, 2002) 'ds;:fn:'(’e‘::“”e
(ACFEBoard, July, 1999) (Brennan, 2001). Prepared o
ist
4. Conduct of field research. This involved interviews gss;r tioci
exploring areas previously identified. At the same time recall of events.



Flexible learning in SWP: making it real

digital audio files and images suitable for inclusion in the
digital story were created. Transcripts were prepared of the
interviews. Participants were given an opportunity to
review the transcripts and notes. Research release forms
were obtained.

5. Analysis and preparation of report. Given that the
participants were invited to reflect on their history with
flexible learning projects the report became a narrative.
Themes were identified (using a mind mapping technique).
These themes are explored and are presented in the report
as section headings.

6. Creation of digital story and associated activities. To view
the story follow the links form our web site;
http://www.swplc.vic.edu.au/

Journey

Participants were asked to reflect on their history with SWP Learnet and

associated flexible learning initiatives. Their words describe the journey

they and their centres have made as a response to government initiatives

for Australians to upgrade and acquire information and communication

skills as “an essential requirement for
Australia’s social, economic and enviro
the Commonwealth Government's Strategic Framework for the

Information Economy.

ACE is also responding to learners who are themselves interested in
gaining new skills and confidence specifically through courses at
neighbourhood houses. These technologies also make possible new

instructional practices and “convergenc
described by Donald Leu (Leu, 2001)and Douglas Kellner and even a new
literacy-“ comput er culture..call s(Keflnery cul ti vat

2002). But incorporating technology into its structures and programs has
not been without problems and debate for a sector that sees itself as part of
the under resourced and malnourished social capital of the Australian
community. For ACE providers this presents challenges related to
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budgets, funding, professional development, access and equity,
philosophy.*

Why people started this journey was, however, more related to their role
in the organisation and a wish to extend their knowledge.

For Pam a manager:

Dingley Village Neighbourhood Centre is a very small ACE
provider with limited resources and I felt the learning network
could actually offer us a lot more resources and curriculum
options.

For Lyn a manager and tutor:

Why? Our centre had just started delivering computer classes
T way of extending my skills. At this time we also had a
knowledgeable ICT technician/teacher who showed me what
was possible T this inspired me to gain more skills.

For Sue a manager and tutor:

I like to try new things especially those that can benefits
students and the centre. Flexible delivery sounds great and it
was a chance to be involved in a group and to come up with a
version that fitted a neighbourhood house.

For Rebecca a manager:

Springvale Neighbourhood House has a strong commitment to
professional development and also providing computer access
to people in our community.

It evolved from student satisfaction surveys, the ACFE student

satisfaction surveys. | did that, I think it was 1998/99 and

there was more demand for, or more interest in computer

courses, and we werendt delivering any
the opportunity came up with; we got a sub-committee together

to think of ok, what can we do to deliver it for our community.

“This information is from a proposal related to Maste
technology in a neighbourhood house by Mary Schooneveldt, researchner f or “ Fl exi bl e | earni nc
SWP-making it real”.
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For Subha a tutor:

I think | have come along way, because starting off with ESL
and just face-to-face with the students, and then when you talk
about bringing, ah what, technology into the classroom, | think
i ¢ réally something that | always enjoy doing. And I think it
was challenging for me because | mean I had not learnt like
that, and there | was teaching my students, and I think they
were also very keen. And it sort of widened a lot of scopes for
us.

For Philippa a tutor, manager and project officer:

I was already teaching at that point in a computer room, but

noton-l i ne. I was using the computers, b
wasnobét delivering flexibly.

Ifeltabitcut-of f because therersthabr endt many o
were interested in delivering that way. And | wanted to really

network with others, learn more about techniques and how |

could improve my classes in the computer room.

Lessons learnt

How the journey continued often depended on personal and organisational
commitment plus the ability of participants to effect change within their
organisation. Commitment and enthusiasm were important elements of the
journey with all commenting on the quality of professional development
offered as part of the SWPLearnet. The importance of the opportunity to
be part of a network - to share the journey with others —was a major
factor.

For Pam:

I did go on, and actually tutoredéactu
Learnnet with the PD, with the personal support there, and the

face-to-face was extremely helpful.

the Learnet was like sign posting, showing you the actual track

to take.

PD for tutors, and the PA support, we have sessional tutors

and we turnover tutors because of the nature of small ACE
providers. S oee, hot needing BDtsyppot.a n never
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For Lyn:

The PD presented an opportunity to learn i we needed to learn
a lot before we could actually do anything relevant to our
client group.

For Sue:

| was involved in the PD and that was
came back and | tried to access whatever | needed to access

but coul dnodt access it because we d
at that point | just thought, you Kk
the student cont act hours and | can
although some aspects of it really did interest me | just felt it

wasnébét soél pulled out.

I & m-tifmewardd in a different position and now I can actually
drive some things. | felt that we are being getting left behind
on the whole technical thing in terms of integrating computing
and everything that goes with it - connecting the class with it,
into all sorts of classes not just literacy classes.

Wedve got a new I T coordinator who 1is
this.

And | think the thing that 16d |like to
that while my story sounds quite negative, in that | came in,

found it very frustrating and left. You know I left because of

circumstances not having the resources and all that, but it still,

it was a positive experience for me in that | wanted in terms of

what | have been able to do here so, |
that | wouldnét have got going ot her wi

For Rebekah:

It was initially, | guess, getting people on board and wanting to

do that. But once you actwually did, i
becaus e everyonedbds quite enthusiastic her
professional development is a big thing for us, we strongly

support that. So once you initially get over that initial fear,

and how wedre actually going to do thi
supported through professional development it became a lot
easier.

For Subha:

-10 -
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I would like to get, you know, more and more involved in this

type of project, for the benefit of our community and our

students, because at the end of the day we feel so satisfied.

Li ke n o wppy, atihenand sf the dayaseeing my

students so happy because they, the feedback that I get from

t hem, itds really something very, very

For Philippa:

Belonging to the network is, has assisted me in my teaching
techniques. | feel very grateful to the network for that. | think
that, I mean | would like to encourage any teacher to try and,
to try and teach more flexibly, because it opens so many more
doors, and it makes it a lot more interesting for you as a
teacher as well because it sort of brings out your creative side
I think.

Technology

Much has been researched and written about technological infrastructure.
The literature (Salmon, 2000), (Brennan, 2001) and (Henry & Wakefied
2001) identifies factors or models and best practice examples that relate
to creating successful online learning or flexible delivery environments.
ACE providers are pragmatic —they want to be able to connect easily to
the internet and have computers available as, and when, they are needed
by tutors and learners.

For Pam:

And yes, of course the technical side, with technology changing
so rapidly, being aware of to whatos t
to be currently, that informationds in

-11 -
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For Lyn:

Technically, we need to have better access, and when we move

toournewvenue, we 6r e hoping to get broadband
so that we dondt have that, the worry
basis, sort of when we have got students on the Virtual ILC® it

keeps dropping out. So we have actual continuous sort of

connection,neb thasttaegdreand the tea
frustrated, and just sort of like being able to explore the

Internet without it dropping out.

For Sue:

I think the investment in technology i
know if ACE providers can afford to keep up with technology

to the extent that we will be able to use technology really

meaningfully and the students, because | mean if you check my

eemail and how its been playing up this
no-one is allowed toe-ma i | me , becauowif | candt, I C
ités coming or not.

For Rebekah:

because of our |l ocation, wedre ac
Springvale Libraryé | approached
negotiate how we could actually work together. So we could

deliver training without actually necessarily having all the

comput ers iwe tdhoen 6cte nhtarveeé act ual ly have
worry about that building that into our costs

I suppose there are certain issues because you do lose a little

bit of a control having st at the |I|ibr
and agreement s. But theydére very prof
major thing.

I also like the idea of the computers integrated right in the
middle, like in the middle in the library so everyone can see
t hem, so theyodére not cwroer.t of | ike | ock

® Virtual Independent Learning Centre is a service offered by AMES and contains language
learning tasks, links to websites and issues in the news.

-12 -
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For Subha:

And 1 6m really happy, because | ast mon
Community Centre, ACFE had given these ten computers,

laptops®, and | have made full use of it. That was the group

that was very, very scared to use computers and the basic

things, and | think that was, a good, a worthwhile experience

for the students and for me.

For Philippa:

Il dd |Ili ke to be able to, if | wanted to
going to do this piece of work and just be able to walk into the

room and use the computers. Or even in the room, like laptops

ready to use when you need too, and not to have the whole

class in the computer room using the computers to actually

maybe sort of just have half a lesson, working towards

something and then using the computers, whether it be

research or, é that would be fantastic

Lessons learnt

Gradual improvements have occurred for all providers over the last 5
years. All are aware that more needs to done but funding technology
remains a problem. Broadband is seen as the solution to connectivity
issues. Upgrading old equipment remains a problem. One initiative to
assist small providers is the ACFE Mobile Computer Learning Libraries
project.

One ACE provider surveyed has established a highly workable
partnership with their local library. This has substantially reduced their
problems with funding a computer lab and, at the same time, increased
access to a computer with appropriate software out of class hours for their
learners. This may be a model worth considering by other ACE providers.

Anot her model also suggests itself. The
room” may be | imiting real integration
Availability of a small number of computers in all classrooms would be

ideal to facilitate group learning and research.

®Mobile computer learning libraries. One of the banks of computers available for loan within the
region to increase access for learners in small community settings.

-13-
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Incorporating flexible delivery

These technologies make possible new instructional practices and
“convergence” of technology with Iitera
technologies is said to change the nature of the relationship between
teachers and learners and institutions.

In 1999 the SWP Learning Network engaged in collaborative course
materials development, professional development and trialed flexible
delivery strategies. This continued throughout its history. But what
happened after the training?

For Pam:

We dve act ual Hingdelivaryeflexible delivenyg o n

met hods. Wedve been offering |ike TAF
introductiontoon-l i ne | earningé our medi cal rec
course.

Flexible delivery for Dingley Village, will always, will be
predominantly always mixed delivery: a combination of face-
to-face with on-line or CD ROMs or whatever. Actually just
expand our resource base, give tutors better options.

For Lyn:

Gradually we started using multimedia & VILC to support
literacy. CDs such as Alphabet, Spellbound. Sue and I also
plan to develop another unit of work, along with that, the one
that we modified last year, and another one on our strategies
for delivering writing, perhaps we may even go to oracy and

numeracy,
For Sue:

Ithink that i f youdbre going to do fl exi
going to be meaningful, itdéds got to
meet with our requirementsé if |6d n
of the things that | 6éve been involve
traineeshipsaswe |l | as the Learnet and the AC
probably | wouldnét have included | o
l ot of things and | wouldnét have dr

computer department.

-14 -
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So in the classroom | say to them, Yo
www.google.com, t his i s how an engineéwor kséa
of things that we do is | get them to do, you know | search the

web and | find interesting things to d

learning styles inventories on the Internet, which you can fill in
and get your learning style, so | get them to do that and then

we might be | earning that - And conseq
skilling them, and I 6m not a computer
teaching them computer tskills, 1 6m jus
For Rebekah:

ltds a mixtur e. -lin&deliveydikedo have some on

because the teachers have been getting professionally
d ev el dipe e duéteachers have been involved in the
project - the professional development project for teachers.

Andthey 6 ve al | -lipercwritulum.eSd we dordeliver

some of that, and webdbve shared it arou
update in a tutor meeting, okay, fil ém
then show all the others and then they
students-inthei r cl asses. So thatés how weobve
around. But also apartfromon-l i ne | earni ng, wedve alsc
a |l ot with the computer assisted | angu
all the software in terms of Story board and Super spell and

Issues in English.

interviewi ng f or a new tutor, webdd actually
computer experience and or, at least their attitude wanting to

embrace that as part of their delivery
di fference. So wedre |l ooking for peop

guess and attitudes.

-15-
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For Subha:

I am looking for some lessons, because | have done a unit on
Internet shopping, sometimes | use it, sometimes I use the
AMES progr ams. Yes, |l &m | ooki ng

for

c
i ke, I woul dnét mind doing another un
triallingoutaunitonon-l i ne banking at the moment ét

very worthwhile resource,

itds really good. Things

(CDs) Yeah, | think I 6éve s
good. TAFE FrontierséYeah,

have exposure to some of these things that are available to us,
that we can use it in our classrooms.

-0 — —

For Philippa:

So | had to find other ways of teaching flexibly rather than
other than on-line. And so discovering you know, different CD
ROMs, using the Internet.

In terms of then being able to deliver professional development
to other teachers on how to create interactivity

é Dreamweaver éWor d

(The House)’ O h huge. I mean | 6ve certai

devel oping materials, | 6ve |l earnt
learnt, that was part of my biggest learning curve I think.

Actually learning as | was actually producing materials. And

| 6ve certainly |l earnt a | ot now,
experience

Lessons learnt

While all incorporated aspects of their training the providers reveal a
model of blended or hybrid delivery as a preferred option. Flexible
delivery adds options, increases the richness and variety of content. And
the providers and teachers want more given their learners responses. The
more will involve the tools of flexible delivery. That is, access to the
internet for research and communication, activities on CD, interactive MS
Word documents and TAFEVC units, either online or offline.

" The House was a product of the SWP Learning Network. Its a literacy program for CGEA levels
two, three and four now available on CD-ROM from SWP Learning Communities

-16 -
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What about the learners?

AACE is held together in its diversity
by the community, as well as by its distinctive approaches to adult

learning. A defining feature of ACE provision is the central focus on the

learners and their ne e d olding, 2001)

Pam:

getting into the Learnet with the PD, with the personal support

there, and the face-to-face was extremely helpful and it also

put me through what our studentséstude
those who need the mixed delivery face-to-face.

Lyn:

where we are most of our, well quite a large amount of our

clients are retired. So their needs in terms of flexible delivery

dondédt seem to be as great as i f it was
popul ati on. Having said that, |l 6m rea
looking at trying to make computers accessible and offering a

very cheap course to seniors who are already in existing

classes.

Sue:

I had one girl this year who came in very anti-technology: she

doesndt use a mobile phone, she doesnbd
she doesndét allow her children to watc
si X mont hs | at erctectdtlee Intereetahds me sheds ad

| take full credit for that (laughter).
Rebekah:

having computers accessible for studen
have them at home, just having them available for people to

access in class time or whenever so they actually can do the

work.

-17 -



Flexible learning in SWP: making it real

Subha:

theydébre able to commun-malate with me.
and its, | éve |l earned a |l ot from them,
their way, where theyobére keen | earners
people initially become the students they want to learn. And

nowtheysendmee-mai | t o say Al édm not coming tc
todayo, or fildm not sure about this, w
that in the classoécommunicating with
with thaté and then, | think, theyodve
|l 6ve come a along way.

Philippa:

when | é6m training teachers is that ide
informati on, giving them a | ot of [Iitt
doing. And that goes for the students
scared too, of the contgpbyter And itos
step process with them, actually highl
going to be achieving. To have somet h

going to walk away with, and concrete, rather than just
working through an activity. To actually maybe, sort of,
towards a project that they can work on, gives them a lot more
enthusiasm to learn.

Lessons learnt
Learners also encourage centres to go further along the path of flexible

delivery. Enthusiastic, caring ]guides encourage the learners along the Comment [JR1]:  and enthusiastic or
way maybe even passionate?

Those surveyed also identified, or had thought about, ways of creating a
different range of activities that incorporated aspects of flexible delivery
in their classroom and were excited by the prospect and expressed great
personal satisfaction about the new skills they gained.

-18 -
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Organisational profile

Project Team

Josie Rose  Project Manager

Josie is the project manager for the SWP Learning Communities project
for Dingley Village Neighbourhood House. Josie is also ICT project
officer for ACFE SWP. She has managed and facilitated ICT projects in
the region for the past 5 years. She has previously managed a range of
ACFE and ANTA funded projects. Josie is also a very experienced
facilitator and presenter and was the Educational Technology Manager for
Narre Community Learning Centre. She has presented her work in
LearnScope and for the ACFE region at three nationally funded ANTA
flexible learning conferences as well as at two Flexible Learning week
conferences funded by TAFE Frontiers.

Josie is also a 2000 Flexible Learning Leader. Josie was mentioned by
many of the people interviewed as being fundamental to their involvement
in flexible delivery initiatives in the SWP ACFE region.

Mary Schooneveldt:  primary researcher

Mar y ' s iniflexible leamisgtrangers developed from her work as an
instructional designer/writer/editor in Open Learning and includes her
current role as project officer/provider administrator with SWP Learning
Communities. As a teacher Mary has designed and delivered accredited
courses related to information technology (including ICT Skills for
teachers), and the Certificate IV in Assessment & Workplace Training
plus workshops on intellectual property and copyright for various
community providers. Early industry experience included work for
Telecom in customer relations, publicity and research.

Mary assisted in the research design of Flexible learning in SWP - making
it real, collected the data and conducted the interviews and formatted and
prepared the final report.

Philippa Caris  web developer for digital story

Philippa is currently the ESL and ALBE program co-ordinator for the
Cheltenham Community Education and Activity Centre and is a Project
Officer for Professional Development within the SWP Learning
Communities.

-19-
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Philippa is an innovative trainer, curriculum developer and facilitator,
with experience in English as a Second Language (ESL), literacy and
workplace training within various community, private and overseas
development organizations. She has expertise in facilitating the learning
of others and creating resources compatible with the learning needs of
clients with diverse abilities and ethnic backgrounds.

Philippa provided the design and technical expertise to produce a product
of the Flexible learning in SWP - making it real research: the digital story.

Attachment A : ACE provider descriptions PEEELY

Dingley Village Neighbourhood
House

Dingley Village Neighbourhood Centre is a small
Adult Community Education provider serving the
community of Dingley Village and its surrounds
since 1976.

We seek to foster a safe, supportive, friendly Dingley Village

. . . . Neighbourhood
environment that inspires personal confidence and Contre

empowerment for individuals. The Centre

encourages community participation and is

committed to providing opportunities that are relevant and accessible to
all.

At the Centre we promote the notion that life long learning enhances
quality of life. Adult Education programs operate under a Code of Practice
to ensure they are conducted in a professional manner, giving students
equal opportunity to gain knowledge appropriate to their own aims and
efforts.

The majority of our courses are unaccredited general preparatory and
vocational, though we are working towards offering accredited modules in
IT and business skills. Most of our students are older learners, women
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looking to return to work and those who wish to update current
employment/ small business skills.

Peninsula Adult Education and Literacy N
(PAED G

Peninsula Adult Education and Literacy Inc. is a non-profit
private provider of Adult Education and Literacy classes. As
an incorporated body, PAEL has been providing educational
services to the local community since 1993, and previously . )

. . .. . PAEL is moving
delivered 1-1 literacy training and services under the 0 new premises
umbrella of Mornington Peninsula Regional Library for over courtesy of
10 years. Rotary
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PAEL has been participating in the SWP-ACFE region's

Information & Communications Technology program since 1999 and
continue to explore developments of flexible/online delivery as part of our
commitment to offering alternative access to adult education and training.

Our classes are small and friendly, and take place in a supportive
environment. Our enthusiastic and committed team of group tutors are
qualified, experienced adult education and/or literacy teachers.

Our small base of volunteers, most of whom are on the Committee of
Management and/or are 1-1 Tutors, contribute with their time, experience
or expertise to the operations of the organisation.

Clients concerns are treated with unde
enquiries are confidential. Interviews are conducted privately and all

client details remain confidential unless permission is given to disclose

information to other agencies.

Sandybeach Centre

Sandybeach Centre is a well established and
dynamic community centre with over 100 adult
education, arts and human service activities each
week located in the Melbourne bayside suburb of
Sandringham. Activities/courses include: English
language, computers, volunteering, yoga,
upholstery, respite activities, programs for people
with a disability, childcare, career counselling,

- - SandyBeach
personal counselling, concerts, literary events and Centre

more. Sandybeach offers many opportunities for
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volunteering in a range of areas and capacities and offerson the job
training and support.

Springvale Neighbourhood Literacy
Centre (a part of Springvale
Neighbourhood House)

The Springvale Neighbourhood House was built to
provide a meeting place for self help and support
groups. Many of these groups are of Non- English
Speaking Backgrounds (NESB); some are ethno
specific women's groups and many provide support
for refugees in terms of their settlement needs.

Springvale
Neighbourhood
Literacy Centre

Each support group using the house is autonomous

and responsible for its own management. Some groups have the assistance
of ethnic workers. The house provides resources and administrative
support to these groups as well as a low cost place to meet.

The Springvale Neighbourhood House provides a range of English classes
for people of Non-English Speaking Backgrounds. It also provides literacy
and numeracy classes for people of English Speaking Backgrounds (ESB)
at varying levels.

The house organises outings, bus trips and parties in an endeavour to bring
together the different cultural groups using the house.

The Literacy Centre was established to provide a central venue for
community providers to share and utilize the following:

e course accommodation

e teaching of courses

e student resources

s professional development
+ monthly tutor meetings

e joint class excursions/speakers
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The overall purpose of The Literacy Centre is to reduce the isolation many
tutors feel, when teaching in various community locations. It also provides
another venue for people to access classes and support.

Self help and social action groups utilize the centre.

Cheltenham Community
Education Activity Centre

i
O

g

The Cheltenham Community Education Activity
Centre Inc., previously known as The
Cheltenham Neighbourhood House, originated in
1986.

Initially a group of people from the Cheltenham

Church of Christ established an ‘open door Cheltenham
friendship group. Over the years this has Community
increased to over 1800 people accessing the Edutca“__o”

. - entre |
centre each week attending self-help, educational Philippa Caris

and recreational activities.

A volunteer committee of management, elected each year at the annual
general meeting, oversees the running of CCEAC.

Originally the Neighbourhood House operated from an old house on the
church grounds. Approximately five years ago the church rebuilt their
worship centre and offered CCEAC accommodation at a peppercorn
rental, as one of their contributions to the community.

CCEAC is autonomous from the church and is an incorporated body.
At the Cheltenham Community Education Activity Centre, staff

encourage volunteers to participate in many areas, thus giving people their
right to ownership of this community venture.
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Attachment B: information for participants

Project background information provided to participants including release
form.

Introduction

This project, entitled Flexible learning in S\WRiking It Realill be a unique opportunity for specific
ACE organisations to reflect upon and review the effect of various flexible learning initiatives in our

region for the past 5 years.

During this time a representative cross section of organisations, teachers and students in the region

have had the opportunity to explore and experience flexible (online) learning in a range of settings.

Through the support of the regional council of SWP ACFE and OTTE, this approach has been very
strategic and systematic. The two main initiatives have been the ACFE funded ICT traineeships,, the

regiondéds ongoing support for 1 CT, and

Our proposed multi-site case study wishes to report on the impact and celebrate the achievements of
the organisations involved in these initiatives. It is as a result of their commitment to the implementation
of flexible learning as a delivery tool that these organisations are currently still members of the SWP

Learning Communities Project.

You and your organization, éééeeé, have
research and reveal the story of this flexible learning journey as a manager or teacher within an ACE

provider.Inpar t i cul ar 1 6d | i ke to identify:
¢ When and for how long you were involved
o The challenges this presented for both the organization and you
o Were there critical events that affected your involvement or commitment to flexible learning
e Problems along the way and how you dealt with them
¢ How the journey has affected you as a manager or teacher

e Lessons learnt.
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In short 106d Iike to create a map that

For me to do this research | need your help to identify and interview a manager (probably you) and
teacher from a cross section of providers. Because we have a very short time in which to do this
research and assemble the final report

next few days hopefully to arrange interviews as soon as possible.

The report/case study will be presented as part of Flexible Learning Week 2003 and aspects of it will be
used to promote SWP Learning communities and to support future funding opportunities. | have

prepared a formal release document (see attachment) that you might like to examine.
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Research release form

Flexible learning in S¥Yiaking It RealResearch Project for
Flexible Learning Week 2003
This research project, entitied Flexible learning in S\Wiaking It Reatill be a unique opportunity
for specific ACE organisations to reflect upon and review the effect of various flexible learning initiatives
in our region for the past 5 years.
The report/case study will be presented as part of Flexible Learning Week 2003 and aspects of it

will be used to promote SWP Learning communities and to support future funding opportunities.

Name of Interviewee
Address

Tele: Email:

Do we have your permission to use your words (as text and audio) as part of the Flexible
Learning Week 2003 presentation and for promotional purposes connected to Southern

Westernport Learning Communities? YES/NO

Do you agree to allow the Southern Westernport Learning Communities? TAFE Frontiers to use
photography of myself, taken during the interview for these purposes? YES/NO

TAFE Frontiers requires us to list the names of those interviewed. While we will not be expressly
identifying you by name in the presentation to give it a human face it would be nice to
occasionally connect responses to a name 1 your first name.

Do you want:

- to have you own name used in the report/presentation? YES/NO
- to have another name chosen for you? YES/NO
- to choose another name for yourself? YES/NO

if YES What name would you like us to use?

Signed
Date of Interview: Time:
Place of Interview: Interviewer:
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Attachment C: timeline document \

T

SWPLearnet
ICT Traineeships

Timeline
Chisholm w r
SWPLearnet
established T h‘mi“ commun‘““
1 year trial WebCT training
- . by Ken Gooding
P t L h:
roject Launc at Moorabbin
20th April- for ACE
CMoorabléiSC providers SWPACEE Wi(::éf:ﬁ‘;r; .
ampus, First session ICT Leaming
. n 15t September " u ) . L] Communities
Traineeship established
Sept/Oct Jul /Sept
‘ 1998 ' 1999 ’ June/Aug 2000 ’ 2%00 2001 March 2002 2002 2002p Jan 2003 May 2003
1998 Wednesd. :
Steering SWPACFE %w“‘iagshtay Leamsoope:
Tfndef§ for Commitiee cT T - sessions Learning one
earning Meetings June | ) ursday morning :
Networks 228 (genem Traineeship sessions starts Building U byte @ a time
advertised meetings 15 Building U Dandenong
August 2000 Dandenong
16 November Interactive Word,
minutes indicate Dreamweaver

House materials
being
developed
mainly using
Chisholm staff

Communications
Hubs

Customising online
courseware
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